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Response to Email Questions from 8/23/05

Note:  Responses are copied from original grant proposal, grant appendices, attachment requested by program manager, and the document titled "Response to Questions" sent on 8/18/05.  If additional data or information is needed, please advise. 

*Need clarity on the primary objective (college readiness/college going). 

There was also the point made that KCCT scores do not correlate directly with college readiness.

District Goal

The JCPS goal is to increase the percent of students scoring proficient or above on the Kentucky Core Content Test. 

The KCCT is an assessment that requires higher-level thinking and problem solving in mathematics and science.  If the strategies used in the grant increase the scores on the KCCT, then the number of students ready for college at graduation will also increase.  A junior scoring proficient on the KCCT will have many of the skills needed for college.

The Kentucky Mathematics Core Content for Assessment is aligned to the National Council of Teachers of Mathematics Principals and Standards and follows the National Assessment of Educational Progress Framework.  The most recent revision of the Core Content was compared to the American Diploma Project's College and Workplace Readiness Standards.  (The American Diploma Project report was generated by a partnership of Achieve, Inc., The Education Trust, and the Thomas B. Fordham Foundation.)  The Kentucky Department of Education found 75% of the benchmarks were the same.  When the content labeled "recommended for all students but is required for those students who plan to take calculus in college" was excluded, 87% of the benchmarks were the same.  The Kentucky Mathematics Core Content contains all of the ACT Transitions content except for three standards on the topics listed below:

· computation with complex numbers

· unit circle trigonometry and circle relationships

· composition of functions.

The Kentucky Science Core Content for Assessment is tightly aligned with the National Science Foundation Standards.  The Association for the Advancement of Americans in Science (AAAS) Atlas was used to revise the K-12 Science Core Content.  Kentucky Department of Education curriculum representatives attended the AAAS Atlas training and then used this process to reorganize and revise Kentucky's Core Content.   The NSF standards and the AAAS alignment are equivalent to those standards necessary for college intending students.  The Kentucky Science Core Content contains all of the ACT Transitions content.

Additionally, the KCCT format includes not only multiple choice questions but also open response questions that require written student responses.  KCCT questions are written to all levels of Bloom's Taxonomy.

Therefore, because the KCCT is aligned with college-readiness standards, by increasing the number of students who score proficient or above on the KCCT, the number of students graduating and who ready for college will increase.  Therefore, the goal of increasing the number of students who attend college from 64% to 70% by 2009 will be achieved.  This will be accomplished by increasing the number of students attending college by 1.5 % per year.

*Need to get baseline data and targets (not sure why they still haven't put that in despite previous requests) as well as clarity on how the planned actions align with that overall goal, and clarity on specific actions (like course taking strategies, external interventions) that lead to that goal.  

Baseline:

JCPS Graduate Data (2004)

(Percent of Students)

	Attended Kentucky Colleges
	55.4

	Attended Non-Kentucky Colleges
	8.6

	Attended Vocational/ Technical Schools
	4.8

	Military
	2.8

	Employed
	22.3

	Attended School and Worked
	5.1


Targets:

Goals for 2009:

ACT Math 20.8  (increase 0.3 per year)

ACT Science 21.1  (increase 0.25 per year)

SAT Math 557  (increase 1 per year)

Graduation Rate 75%  (increase 1.5 per year)

Rate Attending College 70%   (increase 1.5 per year)

The specific actions to accomplish the goals and targets that are outlined in the grant include a common core curriculum in math and science, interventions that support the achievement of low performing students with a common core curriculum, professional development that is focused on math and science, and frequent ongoing assessments that benchmark progress of all students, especially low performing students.  These specific actions will be successful in accomplishing the goals of the project, because they are aligned with the Kentucky Core Content for Assessment, which is aligned with national standards for college-readiness.

Additional Note:  Specific actions like course taking strategies are already in place in Jefferson County.  The district requires all students to complete Algebra I, Geometry, and Algebra II and next year all students will need to score higher than novice on the mathematics section of the KCCT in order to graduate from high school.  These standards are higher than the state graduation requirements.  Algebra I and Algebra II are offered as two hour courses or double block courses as needed for struggling students to get additional help.
*To Bob's question, should push them on getting their "real" college going rate and how it breaks down by subgroup.

JCPS Graduate Data (2004)

(Percent of Students)

	Attended Kentucky Colleges
	55.4

	Attended Non-Kentucky Colleges
	8.6

	Attended Vocational/ Technical Schools
	4.8

	Military
	2.8

	Employed
	22.3

	Attended School and Worked
	5.1


Subgroup data is only available for African American students.

JCPS Graduate Data (2004)

(Percent of African American Students)

	Attended Kentucky Colleges
	51.6

	Attended Non-Kentucky Colleges
	6.9

	Attended Vocational/ Technical Schools
	5.8

	Military
	2.8

	Employed
	26.4

	Attended School and Worked
	5.2


*Need more clarity on how their data targets the specific strategies/priorities for action, both in terms of students (grades levels/subject areas/subgroups) and teachers (PD focuses/strategies, content areas, etc.)

Achievement of these goals outlined above is possible because JCPS, a district of approximately 97,000 students, is a data driven district.  All 155 schools receive a Kentucky Performance Report (KPR) every year.  The KPR contains data for the NCLB including the Kentucky Core Content Test (KCCT) scores and the Comprehensive Test of Basic Skills (CTBS) scores.  These scores are reported in a variety of ways.  Some examples include race/ethnicity, socio-economic status, and disability.  Training in data analysis is provided to principals, counselors, teachers, and members of the School Based Decision Making teams by district staff.  These individuals use the results to create the Comprehensive School Improvement Plans designed to improve school scores.  

The district also receives a KPR.  The district uses the KPR to write a Comprehensive District Improvement Plan (CDIP).  The CDIP sets numerical goals and outlines the strategies for improvement.  Budgets and persons responsible for implementation are included for each strategy.  The district and school KPRs are available on the web at

http://apps.kde.state.ky.us/secure_cats_reports_04/index.cfm?fuseaction=main.reports.  The district's CDIP is available on the web at

http://apps0.jefferson.k12.ky.us/planning/planpublic/districtPlanningSite/CDIP0506.pdf.

The data from the school KPRs and the district KPR are used to evaluate programs and to make determinations about how the district may better support schools.  An important strategy that results from this data analysis is the use of Dialogue and Monitoring Teams.  District Dialogue and Monitoring Teams assist schools as they strive to improve scores.  These teams visit yearly, monthly, or weekly.  A school's score and progress toward improvement determine the number of visits.  The Dialogue and Monitoring Teams help a school analyze and adjust school procedures, curriculum implementation, instructional strategies and interventions for student success.

*More data on success/outcomes of literacy initiative

The fall, winter, and spring data from Every1Reads is attached.  No fall data for grades 1-5 could be collected because of problems with the on-line testing system.  DIBELS Phoneme Segmentation Fluency in grade K is not administrated until winter.  Also DIBELS Letter Naming Fluency in grade K is not administered in the spring.

One valuable lesson learned from Every 1 Reads is that the district needed a common assessment that is better correlated with the KCCT.  Starting in 2005-06, ThinkLink Predicative Assessment Series will be used three times a year to measure reading.  The ThinkLink mathematics assessment will be started in spring, 2006.  The science assessment is being field-tested in 2005-06 and will start in 2006-07.

Every 1 Reads Data - Spring 2005

	Grade Level
	 Assessment Used 
	FALL 2004        # Students Tested
	FALL 2004 

 # Below Grade Level
	FALL 2004        % Below Grade Level
	 
	WINTER 2005       

 # Students Tested
	WINTER 2005             # 

Below Grade Level
	WINTER 2005             % 

Below Grade Level
	 
	SPRING

2005        

# 

Students Tested
	SPRING 2005             # 

Below Grade Level
	SPRING 2005             % 

Below Grade Level

	K
	DIBELS-Letter Naming Fluency
	5806
	1389
	24%
	 
	1389
	732
	13%
	 
	732
	523
	9%

	K
	DIBELS-Initial Sounds Fluency
	5806
	1607
	28%
	 
	1607
	1139
	20%
	 
	 
	 
	 

	K
	DIBELS-Phoneme Segmentation Fluency
	 
	 
	 
	 
	5550
	3055
	55%
	 
	3005
	2010
	36%

	1st
	DRA
	 
	 
	 
	 
	6278
	2170
	35%
	 
	6254
	1699
	27%

	2nd
	DRA
	 
	 
	 
	 
	6081
	1774
	29%
	 
	6045
	1833
	30%

	3rd
	DRA
	 
	 
	 
	 
	6549
	2480
	38%
	 
	6514
	2146
	33%

	4th
	DRA Bridge
	 
	 
	 
	 
	5980
	1856
	31%
	 
	1856
	1407
	24%

	5th
	DRA Bridge
	 
	 
	 
	 
	5846
	1143
	20%
	 
	1143
	698
	12%

	6th
	SRI
	6305
	2076
	33%
	
	2076
	1115
	18%
	
	1115
	489
	8%

	7th
	SRI
	5948
	2339
	39%
	
	2339
	2078
	35%
	
	2078
	1175
	20%

	8th
	SRI
	5967
	2106
	35%
	
	2106
	1713
	29%
	
	1713
	967
	16%

	9th

Ramp Up

Only 
	SRI
	936
	665
	71%
	
	665
	259
	28%
	
	259
	176
	19%

	10th 

Ramp Up

Only
	SRI
	311
	196
	63%
	
	196
	73
	23%
	
	73
	65
	21%

	11th

12th  
	Competency Module Assessments-no data…

this does not start until next year
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At the conclusion of the first full year of Every 1 Reads (E1R), a tutor/mentor survey was
mailed to 2,014 volunteer tutors/mentors. Of this number 621 responses were tabulated
(31% of total distributed). The survey asked for responses to nine statements related to
the E1R program goal, volunteer support, satisfactions, perceptions, training, and future
involvement. Tutors/mentors responded to a Likert Scale, using a range of 1-4 with
designations being 1 (strongly disagree), 2 (disagree), 3 (agree) and 4 (strongly agree).

Analysis of survey ratings revealed an overwhelmingly positive response (an average
of 3.4), a response that indicated tutors/mentors perceived the program as highly
successful.

Based on statistical averages, volunteer satisfaction and support scores ranked
highest in the responses. The volunteers reported firm agreement (3.7) with the
statement: "I established a positive relationship with my student(s)," The tutors/mentors
also solidly agreed (3.7) with the statement, "Serving as an Every 1 Reads volunteer has
been a positive experience” and reported (3.6) that they felt "welcomed" at their
tutoring/mentoring site.

Satisfaction also was expressed in positive responses to the benefits of training (3.3), to
the perception that tutoring "increased my student's confidence in his/her ability to read "
(3.4) and to use of the tutoring/mentoring reading strategies, the BDA (Before, During
After) approach (3.3).

The overall positive rating for the E1R initiative impacted volunteer involvement as
respondents strongly agreed (3.6) that they planned to return as tutors/mentors in
the 2005-2006 school year.

In response to a question concerning the support provided by the site coordinator
(grade-level appropriate books and other materials), respondents agreed that
assistance was available but the composite average of 3.1 reflects less enthusiasm
than responses to other statements.

The lowest ranking (3.0) was given to the statement that reflected the EIR goal to
have all students K-12 reading at grade level by 2008. This statistical response
expresses minimal agreement with the stated goal. Some respondents expressed doubts
that English as a Second Language (ESL) and Exceptional Child Education (ECE)
students could be expected to reach grade level in reading in the time provided.






*Data on analysis of current math curriculum -- who's it working for or not

Elementary School Programs

There are 36 elementary schools that scored above the average index for the state in mathematics.  Of those schools, 42% used traditional textbooks, 39% used Investigations, 11% used Trailblazers, and 8% used Everyday Math.   

For all schools, the 2003-04 KCCT scores are:

	Program
	Average Index

	Traditional Books
	79.7

	Everyday Math
	74.2

	Investigations
	70.6

	Trailblazers
	67.7


But this data does not indicate that there is a direct link between programs and scores for two reasons.  First, some of these schools are magnet schools with a selected focus such as mathematics or science.  These schools tend to attract students with an interest/ability in mathematics or science.  Second, many schools actually used a mixture of several programs, so it cannot be determined that a single program caused the scores to be high.  For example, of the Investigations schools, Teacher Leaders reported that Investigations was used on the average 65% of the time and supplementary programs/books were used 35% of the time.

Middle School Programs

The same issues occur in middle schools.  There are also magnet middle schools with a mathematics or science focus.  

For all schools, the 2003-04 KCCT scores are:

	Program
	Average Index

	Traditional Books
	69.0

	Connected Math
	58.0


Teachers are supplementing with other materials.  Teacher Leaders reported that Connected Math was used on the average 81% of the time and supplementary programs/books were used 19% of the time.  

Many teachers find that they must supplement because no commercially made program matches the Kentucky Core Content for Assessment.  This may become a larger issue as the state starts to assess at every grade level.  And even if a program seems to have an effect on scores, the effect could change as the new Core Content is used in future assessments.

